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MO DAU
1. Ly do chon dé tai

Naéng luc nhan thic cé vai trd quyét dinh trong qué trinh gido duc, dac biét
dbi voi nhan thic 1y tinh gdm tu duy phan tich va tu duy sang tao. Mic du
trong gido duc dai hoc tai Viét Nam da duoc nhiéu tac gia hiéu va nghién ctru
vé nang lyc nhan thirc, nhung td chire thuc hién phat trién nang lyc nhan thirc
nay van con gip phai nhidu kho khin. Nghién ctru vé “phan tinh, phat trién
ning lyc phan tinh” ciing dugc xéc dinh 1 nghién ctru nham phat trién tu duy
nhan thirc. Tuy nhién, sy ban luan vé “phan tinh, phat trién nang lyc phéan tinh”
trong nghién ctru gido duc Viét Nam trude nay rét it dwoc dé cap dén.

Khi mdi quéc gia chuan bi budc sang mot xa hoi kinh té tri thirc thi ngudn
nhan lyc voi trinh d6 gido duc dai hoc phai dugc uu tién coi trong nhu 1a chia
khoa dé tham nhép vao nén mong ctia moi sy phat trién. Tir trong lich st trai
nghiém lao dong kiém sdng hang ngan doi ké thira nhau, dan toc Viét Nam da
truyén day cho con chau minh tu tuéng “mot ngudi tinh bang chin nguoi lam”.
Hon thé nira, ngay nay trong thoi dai cong nghiép 4.0, sy canh tranh nhéan luc
dé gianh dugc thang loi trong san xut hién nhién sé& 13 “nhan lyc mém” (strc
manh cia chit x4m). Diéu nay din dén mot yéu cau tat yéu 1a hé thdng gido duc
dai hoc can phai c6 nhimg d6i méi vé co ban: quan diém, muyc tiéu, chuong
trinh, phuong tién ...va ca quan ly giao duc.

Ning luc phan tinh (NLPT) 1a mot pham tri giao duc hoc ndm trong muc
tiéu gido duc. Trong khi d6, muc ti€u gido duc la hinh thanh nhan cach con
ngudi bao gébm cac muc tiéu: nhdn thirc (cognitive domain); k§ ning
(psychomotor domain) va thai d¢ (affective domain). Nang luc phan tinh thudc
vao muc tiéu nhan thirc. Nhan thirc c6 nhéan thic cdp thp (cam tinh) gdm: cam
gidc, tri gic, biéu twong, tri nhd, tudng twong. Nhan thirc cap cao (ly tinh) gdm
tu duy phé phan va tu duy sang tao. Ning luc phan tinh thudc vé nhan thic cap
cao.

Dé phat trién dugc NLPT c6 nhiéu phuong phap: dam thoai, trai nghiém,
thue tap, viét nhat ky hoc tip, thuyét trinh ... Trong gido duc Diéu dudng, cau
hoi nghién ciru “liéu thyc tap 1am sang (TTLS) két hop véi viét nhat ky 1am
sang va viét nhat ky hoc tp co gitp SV Didu dudng phat trién duoc NLPT
khong?”. Véi Iy do d6 tac gia chon dé tai: “Phat trién ning luc phan tinh thong
qua thyc tap 14m sang cho sinh vién Diéu dudng”.



2. Muc tiéu nghién ctru
Dé xuit qua trinh t6 chirc hoat dong thyc tap 1am sang nham phat trién ning
lyc phan tinh cho sinh vién diéu dudng.

3. Khach thé, déi twong nghién ctru

Khach thé nghién ctru 12 Qua trinh ddo tao sinh vién diéu dudng tai Truong
Pai hoc Y Duoc.

Dbi twong nghién ciru 1a qué trinh phat trién ning luc phan tinh cia sinh
vién Piéu dudng thong qua hoat dong thuc tip lam sang.

4. Nhiém vu nghién ctru

Pé thuc hién muc ti€u nghién ciru, dé tai phai thyc hién dugc cac nhiém vy
nghién ctru sau:

- Xay dung co s6 1y luan phat trién ning luc phan tinh théng qua thuc tdp 1am
sang cho sinh vién diéu dudng.

- Panh gia thuc trang vé phat trién ning luc phan tinh trong day hoc thuc tap
1am sang cho sinh vién diéu dudng.

- T6 chic hoat dong thuc tap 1am sang dé phat trién ning luc phan tinh cho
sinh vién diéu dudng.

- Thyc nghiém t6 chirc hoat dong thuc tip 1am sang dé phat trién ning luc
phan tinh cho sinh vién diéu dudng.

5. Gia thuyét nghién ctru

- Gid thuyét thyc trang: Nang luc phan tinh cia SV Diéu dudng chua dat khi
chi di thyc tap 1am sang nhu hién tai, va GV chua t6 chtrc hoat dong hoc tap
nham gitip SV phat trién ning lyc phan tinh.

- Gid thuyét nghién ciru: Néu t6 chire thue tap 1am sang két hop véi hoat dong
viét nhat ky 1am sang va nhat ky hoc tap thi nang luc phan tinh cta sinh vién
biéu dudng sé dugc cai thién.

6. Pham vi nghién ctru

Trong dé tai ndy, tac gia chi gioi han tién hanh khao sat thuc trang tai
truong dai hoc Y Dugc thanh phé Hd Chi Minh va truong dai hoc y khoa Pham
Ngoc Thach; thuc nghiém td chirc day hoc nham phat trién nang luc phan tinh
thong qua thuc tap 14m sang cho sinh vién diéu dudng tai dai hoc y dugc thanh
phd H) Chi Minh. Do véy, nghién ctru chi méi thyc hién trén sinh vién nam thir
3 ¢6 di thyc tap 1am sang. Két qua ban dau 1a cai thién dugc nang luc phan tinh
& sinh vién diéu dudng. Nghién ctru chi méi dimg lai danh gia nang luc phan



tinh trén sinh vién diéu dudng tai dai hoc Y Duogc thanh phé Hb Chi Minh.
Nghién ctru nay chua duoc thuc hién md rong trén cac dia phuong khac.

7. Phwong phép nghién ctru

Pé thyc hién dugc dé tai ndy, ngudi nghién ciru da sir dung cac phuong phap
sau:

7.1.  Phwong phdp nghién ciru ly ludn

Nghién ctru cac van kién cia PBang, Nghi dinh, Thong tu, phép 1€nh cta
Chinh phu; nghién ciru Luét Gido duc, chinh sach, chién luge, chi thi... cua
Nganh Gido duc vé d6i méi muc tidu day hoc, phuong phap day hoc, chién lugc
day hoc hién nay va dinh hudng trong nhiéu nam tdi.

Nghién ctru co sé tam 1i hoc, giao duc hoc va li luén day hoc theo hudng
phat trién ning lyc phan tinh cho sinh vién Piéu dudng.

Nghién ciru vé quy dinh chuong gido duc nganh Y, Piéu dudng theo quy
dinh hién hanh cta bd Y té va bd Gido duc va Pao tao.

Nghién ctru céc tai lidu, sach, tap chi, cac bai viét, cic két qua nghién
clru. .. trong va ngoai nude lién quan dén ning lyc phan tinh va phat trién ning
lyc phan tinh.

7.2.  Phwong phdp nghién civu thuwc tién

Thuc hién cac diéu tra, thu thap y kién thyc té ctia giang vién, nhan vién tai
cac bénh vién dang giang day bang phiéu tham do y kién két hop véi cac cau
hoi phong van sau dé co thong tin vé to chic day hoc thyuc tip 14m sang cho
sinh vién Diéu dudng.

Thuc hién diéu tra, thu thap thong tin thyc té vé thuc tdp 1am sang cta sinh
vién Diéu dudng.

Thyc nghi€m su pham dugc tién hanh & mot s6 nhom sinh vién di thuc tap
1am sang theo ding chuong trinh hoc hién tai bang cach té chic lai hoat dong
thuc tap 1am sang theo hudng phat trién nang lyc phan tinh dé kiém tra tinh kha
thi cua gia thuyét nghién ctru.

7.3. Phuwong phdp thong ké todn hoc

Str dung phan mém SPSS 20.0 dé théng ké md ta ti 18 phan trim, mo ta gia
tri trung binh ciia cac bién, phan tich mdi tvong quan giit thyuc tip 1am sang va
nang lyc phan tinh, st dung kiém nghiém t-test dé so sanh gia trj trung binh cac
bién c6 ning lyc phan tinh va khong c6 nang luc phan tinh trong chuwong thuc
trang, ciing nhu dung kiém nghiém t-test gitra trudc thyc nghiém va sau thuc
nghiém khi tién hanh thuc nghiém su pham.
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8. Y nghia khoa hoc ciia dé tai

Vé mit Iy luin:

- Phat trién khai niém ning lyc phén tinh dua trén co s¢ cia cac kha ning (1)
suy xét lai kién thirc — k¥ niang phu hop véi yéu cau cu thé; (2) suy xét lai thai
dd sau khi thuc hién mot k¥ nang trong qua trinh thuc hanh nghé nghiép; (3)
suy xét lai cac quyét dinh trong nhitng tinh huéng khac nhau nham khéc phuyc
tinh trang van dung mdt cach may moc trong thuc tién.

- Xéc dinh vai tro ctia ning luc phan tinh dbi véi ngudi hoc trong qua trinh hoc
tap cling duogc xéac dinh. Khi nang luc phan tinh ctia ngudi hoc duge phat trién,
ngudi hoc s& dé dang: (1) hién thuc héa kién thirc, quy trinh da hoc tai truong
sao phil hop v6i nhan thirc ban than; (2) quan tdm nhiéu hon dén cam xuc cia
ngudi bénh khi thue hién chim soc trén ngudi bénh didu nay gitp bénh nhan
dugc cham soéc an toan hon; va (3) dua ra cac quyét dinh thyc hién cac k¥ thuat
chiam soc ¢6 su diéu chinh mét cach linh hoat trén timg bénh nhan khac nhau
tuy thudc vao tinh trang stc khoe cua tirng nguoi bénh.

- Phét trién dugc bd cong cu danh gia nang luc phan tinh cho sinh vién diéu
dudng gém 3 nhom tiéu chi (kha ning suy xét kién thirc-k§ nang — 3 tiéu chi,
kha ning suy xét lai thai do — 7 tiéu chi, va kha nang suy xét lai cac quyét dinh
— 5 tiéu chi).

- Tb chic hoat dong thuc tap 1am sang dé phat trién nang luc phan tinh cho
sinh vién diéu dudng. Dé tai ciing di chimg minh dugc hidu qua to chirc hoat
dong thuc tap 1am sang dé phat trién ning luc phan tinh cho sinh vién diéu
dudng.

Vé mit thye tién:

- Panh gia dugc thuc trang vé phét trién niang luc phan tinh trong day hoc thuc
tap 1am sang cho sinh vién diéu dudng

- Thyc nghiém va budc dau xac dinh hiéu qua cia to chirc hoat dong thuc tap
lam sang dé phat trién ning luc phan tinh cho sinh vién diéu dudng.

9. Céu triic ciia luin 4n

Luén an co cAu trac nhu sau.

- Phan mé dau

- Phan ndi dung gdm c6 5 chuong

Chuwong 1: Téng quan nghién ciru phdt trién nang lwc phan tinh thong qua
hoat ddng thuc tdp lam sang cho sinh vién Diéu duong.



Chuwong 2: Co s6 Iy ludn phdt trién nang luc phan tinh thong qua hoat dong
thuee tdp lam sang cho sinh vién Diéu dwong.

Chuong 3: Thuc trang phat trién nang lyc phan tinh thong qua hoat dong thuc
tdp lam sang cho sinh vién Diéu dwéng.

Chuwong 4: T6 chirc day hoc thuc tdp 1&m sang dé phdt trién nang lhee phan
tinh cho sinh vién Piéu dudng

Chuong 5: Thuc nghiém 16 chirc day hoc thuc tdp lam sang de phat trién nang
liee phan tinh cho sinh vién Piéu dwong

- Phén két luan va khuyén nghi

- Cong trinh lién quan dén lun 4n da dugc cong bd

- Phan tai liéu tham khao

- Phan phy luc



Chuwong 1 - TONG QUAN NGHIEN CUU PHAT TRIEN NANG LUC
PHAN TINH THONG QUA THUC TAP LAM SANG CHO SINH VIEN
PIEU DUONG

1.1.Pinh nghia phan tinh — ning lyc phan tinh

Dewey (1933), phat biéu rang, “reflection la sw chi déng, lién tuc va xem
xét mot cach can than vé bat cir kién thire nao lée sang lén dé hé tro va nhan
biét dwoc xa hon nhitng diéu né dang chira dung”.

Thuat ngit “reflection” duogc dich thanh rat nhiéu tir khac nhau trong tiéng
Viét. Dich gia Bui Thé Cuong (1997), thuat nglr “reflection” dugc dich thanh
phdn tw trong ban dich dién vin ctiia Chu tich Hoi Xa hoi hoc My. Trong xay
dyng mé hinh ddo tao gido vién toan, tac gia Nguyén Thanh Thay (2007) da
nhic dén thut ngir voi nghia suy ngdm. Tac gia Lé Thi Huyén va cong su
(2011) khi nghién ciru vé niang luc danh gia trong viéc hoc tiéng Anh khong
chuyén d3 dich thuat ngit nay véi nghia phdn tinh. Nguyén Thi Hong Nam va
cong s (2015) da dich thudt ngit “reflection” la chiém nghiém.

Khi so sanh cach dich: “phéan tu” va “phan tinh”. Chit “tu” “}E> (/si/) trong
tu dién Han Viét (Thidu Chiru, 2003) c6 nghia 1a: “Nghi, nghi ngoi, suy nghi”
chtr khéng c6 nghia ty xét lai minh. Tir nguyén gém bo “dién” H (rudng) va bd
“tam” /[» (tim) c6 nghia 1a “ngudi nong dan thi tdm tri lac nao cling nghi dén
ruong vuon”. Trong tir dién tiéng Viét cua Vién Ngbn ngit hoc (Hoang Phé,
1998) (tir dién duoc gioi ngdn ngit hoc xem 1a chudn muc nhét hién nay), thi
khong c6 muc tir “phéan tu”. Vi vy co thé thiy “phan tu” 1a tir 1am thoi do cac
tac gia méi dat ra sau nay. Chit “tinh” 4 (/xing/) trong tu dién Han Viét (Thiéu
Chiru, 2003) c6 nghia 1a “xem xét, kiém diém..., minh ty xét minh”. Tir nguyén

E3]

gém bo “muc” H (mit) va chir “thiéu” 2 (it, nhd) c6 nghia 1a “khi phai tram
ngam suy xét viéc gi d6 thi ngudi ta hay nheo mit lai”. Trong tir dién Tiéng
Viét cia Vién Ngon nglt hoc (Hoang Phé, 1998, tr.739), thi c6 muc tu “PHAN
TINH” duoc giai thich 1a mot dong tir v6i nghia “tu kiém tra tu twdng va hanh
dong cta minh trong quéa khir, dic biét dé thy ra 16i 1am”. Diéu nay di phan
anh ding ndi ham cua tu “reflection”.

Con néu dich 1a “suy ngdm” hay “chiém nghiém” thi lam mat di nghia gdc
“phan” cua tir “reflection” vi tir nguyén cua tir ndy xudt phat tir tiéng Latin
(reflexio) c6 nghia 13 “bé cong nguoc lai, phdn lai diéu gi d6”. Vi vay ma trong
ngit phap tiéng Anh chiing ta c6 tir “reflexive pronoun” da dugc dich 1 “dai tir
phéan than”



Tom lai, tac gia chon cach dich “PHAN TINH” 1a phu hop véi ndi ham
ctia tir goc tiéng Anh (reflection), hop 1y vé mit ngdn ngit hoc va quan trong
nhat 14 phan 4nh dang ban chit cua van dé & day.

Phén tinh trong ludn an nay dugc xac dinh voi khai niém: “Phdn tinh la
hoat dong hwong ndi - suy xét lai cac hoat dong da thuc hién dé tw diéu chinh
phil hop véi yéu cau”.

Ning lye phan tinh trong luén an nay dugc xac dinh: “la khd nang suy xét
lai cac hoat dong da thuc hién dé tw diéu chinh phut hop voi yéu cau’.

1.2. Van @@ cbt 16i sau nghién ciru tong quan vé phat trién ning lwc phan
tinh

Sau khi doc va phan tich cic cong trinh nghién cru vé phan tinh va phat
trién nang lyc phan tinh cta cac tac gia thé giéi va trong nudce, nghién ciru sinh
rat ra duoc mot s6 nhan xét sau day:

- Phan tinh 1a mot hinh thai tur duy di dugc nhiéu nha khoa hoc trén thé giéi
nhén ra va nghién ctu tr nhitng ndm 1933. Tu nhitng goc nhin khoi thay ban
dau, xem phan tinh chi don thuan 1a phan tng ty nhién cta ca nhan khi chju
tac dong thyc tién, hodc phan tinh 1a mot cam xuc don 1§ gidng nhu cam giac (
nong, lanh, vui, budn); cho dén cac nghién ctru sdu hon, xac lap rd tinh chét,
cAu trac va cac kiéu phan loai phan tinh.

- C4c nghién ciru ciia nhidu nha khoa hoc vé phan tinh trén thé gidi ciing thong
nhit rang ning luc phan tinh s& dugc phat huy khi ca nhan nguoi hoc duoc trai
nghiém thuc té phong phu, dbi dién voi cac thach thirc ciia cong viée va hoat
dong tuong tac trong tap thé cong dong.

- Trong linh vyc dao tao y hoc, phat trién nang lyc phan tinh trong nhiéu
nghién ctru trén thé gidi ciing da thdng nhét chi ra rang can phai ¢6 2 diéu kién
tién quyét: (1) nguoi hoc can phai c6 méi trudng thuc té d& van dung nhiing
kién thuc, k¥ nang va thai d¢ da dugc dao tao; c6 tinh huéng thuc té dé dua ra
nhitng quyét dinh cu thé; hodc c6 nhiing sai 1am gip phai trong nhing tinh
hudng cu thé; (2) ngudi hoc phéi c6 cac hoat dong hoc tap (viét nhat ky 1am
sang, viét nhat ky hoc tap, thao luan, thuyét trinh ...) dé giup ban than nguoi
hoc tu “suy xét lai” nhiing kién thurc, k¥ nang; nhitng thai do da thé hién; va
nhiing quyét dinh da dua ra.

- Tai Viét Nam, khai niém phan tinh la mét thuat ngr da c6 trong tu dién
Tiéng Viét tir rat lau. Tuy nhién, trong linh vuc gido duc, khai niém “phan
tinh” chwa duoc sir dung dung ndi ham. Thay vao d6, mdi tac gia ding mdi
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khai niém riéng 1¢ trong ndi ham cda phan tinh nhu phan anh, suy tudng, suy
ngim trong mdi nghién ctru ctia minh. Chinh vi vay, khai niém phan tinh va
nang luc phan tinh chua dugc x8y dung, chua dugc dao sadu nghién cuu dé
hinh thanh mét khai niém han 1am trong khoa hoc gido duc. Do do, nhiéu tac
gia chi dung lai & goc do khai trién van dung, khai thac nhiing ndi ham cua
nang luc phan tinh 14 chinh, chua c6 nghién ctru ndo tp trung vao ciu trac cta
khai niém ning luc phan tinh va cach ap dung trong gido duc phat trién tu duy
nguoi hoc.

- Nghién ctru tong quan da cho thdy rd rang tai Viét Nam chua ¢ cong trinh
nghién ctru hoan chinh vé phan tinh va cach t chirc hoat dong hoc tap nhim
phét trién nang luc phan tinh cho ngudi hoc.

Tir cac nhan dinh trén, ludn 4n s& di sdu nghién ctru vé khai niém nang luc
phan tinh, van dé phat trién niang luc phan tinh; ciu triic cia ning lyc phan tinh
va nhitng phuong phap, didu kién t6 chic day hoc nhim phét trién ning luc
phan tinh cho sinh vién.



Chuwong 2 - CO SO LY LUAN PHAT TRIEN NANG LUC PHAN TiNH
THONG QUA THUC TAP LAM SANG CHO SINH VIEN PIEU DUONG

2.1.Nang lwc phan tinh
Ning lyc phan tinh duoc xac dinh 1a (1) kha nang suy xét lai cac kién thic,
k¥ ning dé tao nén kién thirc va k¥ niang méi cho phu hop; (2) kha ning suy xét
lai thai do dé co dugc thai d6 méi phu hop; va (3) kha ning suy xét lai cac
quyét dinh dé c6 duge quyét dinh méi phu hop.
Hinh 2.1. Cau triic nang lyc phan tinh (Alexandrache, 2013)

Nang lwc phan tinh

(la kha nang suy xét lai)

KIEN THUC THAI BO CAC QUYET
- KY NANG PINH
- Thai d&
Kién tlnrc

. MGT Quyét dinh
MOSI MSI

K¥ nang
MOI

2.2. Phuong phap phat trién ning lyc phan tinh

Ning luc phan tinh duoc phat trién théng qua cac hoat dong thao luan
nhom (thao luan trong 16p, thao luan ngoai 16p ...); thong qua hoat dong viét
cac bai (bai viét tuong thuat, bai viét phén tich...) hodc théng qua thuyét trinh
(thuyét trinh bang poster, bang tranh anh, bang du 4n...).

Trong gido duc diéu dudng, ning lyc phan tinh dugc phat trién thong qua
thuc tap 1am sang tai cac co so y té va hoat dong viét (gdm viét nhat ky 1am
sang va viét nhat ky hoc tap).

2.3. Hoat dgng thuc tap 1&m sang

Thuc tap 1am sang (TTLS) 1a qua trinh tép 1am nhitng gi da dugc hoc trong
ly thuyét, dugc thuc tdp tai Nha truong va lam trén nguoi bénh “that” tai
givong bénh. TTLS con 1a qua trinh hoc nhitng tinh hudng, nhimg van d& mat
thdy tay nghe, nhiing hinh anh cé that ngay trén ngudi bénh (dwgc goi 1a hoc
Iam sang).

Hoat dong TTLS cta SVDD la hoat dong ma Sinh vién di hoc tai Bénh
vién theo ké hoach nha truong va bénh vién phéi hop td chuc dé lam quen voi
moi trudng Bénh vién, giao tiép voi ngudi bénh va nguoi nha, kién tap va lam
mot sb ky thudt co ban cua Didu dudng dudi sy hudéng dan giam sat cia Giang



vién hodc Piéu dudng tai Khoa thuc tap, hoc hdéi mot s6 bénh, thuc hién ké
hoach cham soc, rén luyén dao duc
Hoat dong 1am sang cua sinh vién diéu dudng cia sinh vién diéu dudng

duoc thuc hién theo chuin nang lyc cua nguoi diéu dudng Viét Nam do B Y
té ban hanh 2012 (B6-Y-Té, 2012), bao gdm 3 nhém hoat dong:

- Nhoém hoat dong cham so6c nguoi bénh

- Nhém hoat dong phat trién ning lyc quan 1y va phat trién nghé nghiép trong
qua trinh thuc tap

- Nhom hoat dong phat trién nang lyc hanh nghé theo phap luat va dao duc
nghé

2.4. Co so ly luan dé té chire thye tip 1Am sang nham phat trién ning luc
phan tinh cho sinh vién diéu duéng

NANG LUC PHAN TINH

HOAT DONG PHATTRIEN
Phat trién —) Niing lyre phin tinh
Nang lye phan tinh

i

Hinh 2.2. Khung nghién ctru t6 chirc hoat dong TTLS nham phat trién NLPT
cho SVBD
Tb chire hoat dong thyuc tap lam sang nhim phat trién nang lyc phan

tinh cho sinh vién Piéu dudng 1a két qua ciia qua trinh nghién ciru duoc thé
hién théng qua khung nghién ctru (hinh 2.2). Khung nghién ctru di chi ra rang
thong qua qua trinh tong quan tai liéu vé niang lyc phan tinh va phat trién ning
luc phan tinh, ludn an da xac dinh dugc cac khai niém, cAu trac va dic diém coa
nang luc phan tinh. Trén co s& Iy luan vé triét hoc, tam 1y hoc nhan thic va gido
duc hoc, su phat trién nang luc phan tinh dugc xac dinh dya vao cac co sd cia
mo hinh t6 chirc hoat dong phat trién ning luc phan tinh va cac hoat dong phat
trién ning lyc phan tinh da thuc hién trudc d6. Dua vao co sd thuc tién cua hoat
dong thuc tp 1am sang hién tai cia Sinh vién Diéu dudng, luan an da xac dinh
duoc céach thie td chire hoat dong thuc tap 1am sang méi nham phat trién nang
I phan tinh cho sinh vién Piéu dudng.

10



2.5. To chirc hoat dong thwc tip 1Am sang nhim phat trién ning lwc phian
tinh cho sinh vién diéu dudong

[ HOAT DONG THUC TAP LAM SANG ]
I

Trong bénh vién Ngoai bénh vién
[ Nhoém hoat dong ] ——————— —
cham séc neuréri bénh o — »
_ F Hoat déng 2
MNhom hoat déng phat trién quan 1 WViét nhat ki lam sang [
I¥ va phat trién nghé nghiép L) 1
- = - ) = 1 Hoat dong 1
NWNhom hoat dgng phat trién nang Viét nhat k< h::;c 5
Irre hanh nghé theo phap luit va ‘\ - 2 i !
dao dirc ngheé nghiép ~ - ’

| 1

[ NANG LUC PHAN TINH ]

Hinh 2.3. So d6 phat trién ning luc phan tinh thong qua thuc tap 14m sang cho

sinh vién diéu dudng

2.5. Panh gia phat trién ning lwe phan tinh théng qua hoat déng thuc tip
1am sang cho sinh vién diéu duéng

Dé danh gia su phat trién ning lyc phan tinh théng qua hoat dong thuc tap 1am
sang cho sinh vién diéu dudng, 15 hoat dong thuc tdp 1am sang cua sinh vién
duoc danh gia dé léy diém trung binh vé mirc dd thuc hién 15 hoat dong cua
sinh vién (bang 2.1).

Thang do danh gia phat trién niang luc phan tinh

- Muac d¢ 1 (BTB < 1.8): & muc dd nay, nguoi hoc hoan toan khong thuc hién
duoc nang lyc phan tinh. Nguoi hoc ¢6 sy han ché rat 16n ddi véi viee van dung
nang luc phan tinh trong hoc tap.

- Mirc d6 2 (1.8 < BTB < 2.6): ¢ mirc d6 nay, nguoi hoc rat hiém khi thuc hién
dugc nang lyc phan tinh. C6 ton tai mot vai diéu kién dan dén han ché kha ning
van dung nang luc phan tinh trong qua trinh hoc tép.

- Muc d6 3 (2.6 < BDTB < 3.4): & mtc d0 nay, nguoi hoc thinh thoang thyuc
hién nang lyc phan tinh. Ngudi hoc khéng bi tac dong bén ngoai nao dan dén su
han ché ning lyc phan tinh trong hoc tép.

- Mtc d6 4 (3.4 < DTB < 4.2): & muc d6 nay, nguoi hoc thuong thuc hién
ning lyc phan tinh trong hoc tap. C6 sy khuyén khich tir bén ngoai giup ngudi
hoc thuc hién nang luc phan tinh trong qua trinh hoc tap.
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- Mirc d6 5 (4.2 < BDTB): 6 mtrc d6 nay, nguoi hoc luén luén thue hién nang
lyc phan tinh. Nguoi hoc ciing luén nhan dugc sy khuyén khich dé thyuc hién
nang luc phan tinh trong qué trinh hoc tép.

Bang 2.1. Danh gi4 phat trién ning lyc phan tinh
Mic do thuc

TT Céc biéu hién ctia niing lyc phén tinh hién
1 2 3 4| 5

Kha ndng suy xét lai kién thirc — k ning

MO ta lai cac hoat dong da thuc tap trén 1am sang

2 Xac dinh kién thirc/ k¥ ning can dugc diéu chinh
3 Liét ké cac noi dung thay doi kién thirc, k¥ niang cho
ban than
Kha nang suy xét lai thai do
4 Xac dinh dugc xtic cam cua bénh nhan khi thuc hién

hoat dong thuc tap

5 Giai thich nguyén nhan nhirng xtic cdm clia bénh nhén

6 Dua ra nhitng phuong 4n nhim cai thién xac cam tiéu
cuc cua bénh nhan

7 Phan tich wu va nhugc diém trong mdi phwong an cai
thién xuc cam tiéu cuc cua bénh nhan

8 Xac dinh tac ddng cua xuc cam tiéu cyc cua bénh nhan
trong tinh huéng TTLS

9 Liét ké cac hanh dong ciia ban than nham cai thién xtc
cam ti€u cuc cia bénh nhan

10 Xay dung cac budc dé cai thién hanh dong ban than

nhim cai thién xic cam tiéu cuc cia bénh nhan
Kha nang suy xét lai cac quyét dinh

11 M5 ta sy thuén loi va khé khan trong khi thuc tap

Trinh bay kinh nghiém khéc phuc kho khin trong tinh

2 huéng tuong ty

13 So sanh thuén loi va kho khin gitra cac tinh hudng

14 | Phan tich va giai thich hoat dong can diéu chinh

Pua ra cac hoat dong cai thién ban than nhim thyc
15 SN 4 .
hién tinh hudong méi, twong ty

Piém trungbinh | ... /5
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Chwong 3 - THUC TRANG PHAT TRIEN NANG LUC PHAN TINH
THONG QUA HOAT PONG THU'C TAP LAM SANG CHO SINH VIEN
PIEU DUONG

3.1. T6 chirc khao sat thuc trang phat trién niing luc phan tinh théng qua
hoat dong dong 1am sang cho sinh vién diéu dudng

3.1.1. Muc dich khdo sat

Khao sat nham danh gia thyc trang ciia ning lyc phan tinh ciia sinh vién diéu
dudng va thuc trang cia hoat dong thuc tap 1am sang cia sinh vién diéu dudng.
Tur d6, xac dinh cac hoat dong thyuc tdp 1am sang cé vai tro trong phat trién nang
lyc phan tinh.

3.1.2. Mdu khdo sit
Bang 3.1. M6 ta dic diém giang vién

Truwong dai hoc Trinh d¢ chuyén mén
Y Duwoc Y Khoa Pho Tiénsi | Thac st Cw
TPHCM Pham Ngoc Thach gido sw : nhan
S6 lwong 7 3 1 1 6 2
A
Phin 70 30 10 10 60 20
tram
Bang 3.2. M6 ta dac diém sinh vién
S6 Phan
lwgng tram
) Pai hoc y dugc thanh phé HS Chi Minh 284 61,6
Trwong -
Pai hoc Y Pham Ngoc Thach 177 38,4
Gii tinh Nam 155 33,6
101 tin Nir 306 66,4
Gidi 30 6,5
Hoc luc Kha 308 66,8
Trung binh 123 26,7

3.1.3. Phwong phdp khdo sat

Phuwong phip diéu tra bang bang héi: 461 sinh vién diéu dudng cua 2
truong truong Pai hoc Y Dugoc TPHCM, truong Pai hoc Y khoa Pham Ngoc
Thach nhan phiéu khéo sat va tra 16i phiéu khao sat

Phwong phap phéng van: 10 giang vién dang giang day thuc tip 14m sang
cho sinh vién diéu dudng duoc phong van ban cac cau hoi mo.

Phwong phap théng ké toan hoc: phan mém SPSS phién ban 20.0 ding
dé mo ta vé ti 1é phﬁn tram, gia tri trung binh ddi véi thuc trang hoat dong thuc
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tap 1am sang va thuc trang ning luc phan tinh, gop bién, kiém nghiém T-test dé
so sanh trung binh vé ning luc phan tinh cua nhém duge danh gia thuc hanh
Iam sang t6t va nhom thyc hanh 1am sang khong t6t dé tir d6 tim ra cac hoat
dong thuc tip 1am sang c6 y nghia trong phat trién ning luc phan tinh.

Dé xir ly s6 liéu va danh gia cac noi dung khao sat tir phwong phap diéu tra
bang bang hoi, tc gia quy wéc thang dinh danh va thang dinh khoang theo 5
muc d6 tuong ung tir 1 — 4 nhu sau:

Bang 3.3. Quy udc xt 1y s6 liéu

Mike dé Miic diém Piém
- ‘ twong dwong | trung binh
Rét quan terg/Y thire rat tdt/ Thue hién rét t6t/ Anh 5 42-50
huong rat nhieu/Mirc do 5 ' '
Quan trong/Y thire kha/ Thuc hién kha/ Anh hudng nhicu/
L e 4 34-4.2
Murc d6 4
Quan trong trung binh/ Y thirc binh thuong/ Thyc hién 3 26-34
trung binh/ anh hudng binh thuong/ Muc d6 3 ' '
It quan trong/ v thirc kém /it thyc hién/ It anh huong/ Mirc
462 2 18-26
khﬁng quan trong/Khong y thirc/Khong thyc hién/ Khong
, : I 1 1,0-18
anh hudng/ Muc 4o 1

3.2. Thue trang nhan thire vé hoat dong thure tip 1am sang
Bang 3.4. Nhan thiic cua sinh vién vé hoat dong TTLS (n=461)

ST | Nhan thirc vé tim quan trong Mire dg nhan thire (%) PT | PL
T cua TTLS 1 2 3 4 5 B C
1 | Cungco thém nhimg van de 1y 0 0 | 150|666 | 184 | 4,03 | 058
thuyét da dugc hoc

o | Hinh thanh va cung c6 cdc ky 0 | o |124 640|236 411|059
nang co ban

3 | Hinh thanh nang lyc nghé 0 0 |197|590 | 213|402 | 064
nghiép

4 | Hinhthanh thai dg thuc hanh 0 | o |178|638 | 184 | 401 | 060
ngh¢ nghiép ding dan

5 | Hinh thanh dao dirc nghé 0 0 | 130 | 655 | 21,5 | 4,08 | 0,58

Nhén thtrc cua sinh vién ciing duoc danh gia & mic do tot va rat tét. Tuy
nhién, diéu nay chi dimg lai & mirc d suy nghi hay da gitip sinh vién thay doi
dugc trong hanh dong. Giang vién déu cho ring sinh vién di nhén thic duoc
thyc tap 1am sang déng vai trd cuc ky quan trong dic biét co vai trod “quyét dinh
nding hee nghé nghiép” (GV5, GV6, GV7) va “sinh vién cé nhdn thirc diing ddin
vé hoat dong thue tap 1am sang” (GV8).
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3.3. Thuec trang niing lire phan tinh ciia sinh vién diéu dudng
Bang 3.5. Nang luc phan tinh cua sinh vién (n=461)

Miic d§ thue hién (%)

T o o
T Cé&c bieu hién cia NLPT 1] 2 ] 3] 2] 5 PTB PLC
Kha nang suy xét lai kién thirc — ky nang 3,61 0,69
1 | Mo tlai cic hoat dong da 0 37 | 403 | 456 | 104 | 363 0,72

thyc tép trén 1dm sang

Xac dinh lgién thire/ k§ nang

2 N 3 X 2,6 7,6 443 33,2 12,4 3,45 0,90
can duogc diéu chinh
Liét ké cac noi dung thay ddi
3 kién thc, k¥ nang cho ban than 0 6.7 334 38,6 213 3.74 087
Kha nang suy xét lai thai do 3,33 0,57
Xac dinh dugc xac cam cia
4 | bénh nhén khi thyc hién hoat 1,1 54 447 35,6 13,2 3,54 0,83
dong thyc tap
g | Uidithichnguyénnhannhing | o | 95,4 | 516 | 275 | 54 | 323 | 077

xUc cam cua bénh nhan

Pura ra nhiig phurong 4n nhim
6 | caithién xtc cam tiéu cuc cua 1,3 13,2 48,2 330 43 3,26 0,79
bénh nhan

Phan tich vu va nhuoc diém
7 | trong mdi phuong 4n cai thién 41 17,6 43,6 27,3 74 3,16 0,94
x0ic cam tiéu cuc ctia bénh nhin

Xac dinh tac dong cua xtc cam

8 | tiéu cuc cua bénh nhan trong 15 9,3 41,6 42,5 50 3,40 0,79
tinh hubng TTLS
Liét ké cac hanh dong cta ban
9 | than nhim cai thién xic cam 0,0 13,9 48,4 334 43 3,28 0,75

tiéu cuc cua bénh nhan

Xay dung cac budc dé cii .
1 | thién hanh dong ban than nham

A A . 0,0 6,3 48,8 37,7 7,2 3,46 0,72
0 cai thién x(ic cam tiéu cuc ciua

bénh nhan
Khd nang suy xét lai cdc quyét dinh 3,32 0,71
1| Motsythuanloivakhékhin | 5g | 435 | 495 | 203 | 56 | 322 | o084
1 trong khi thyc tdp
1 Trinh bay kinh nghiém khac
2 phuc kho khan trong tinh hudng 0,0 14,3 40,1 36,0 95 3,41 0,85
twong tu
1| Sosinhthudnloivakhékhin | 43 | 139 | 465 | 247 | 39 | 326 | 079
3 | gilra cac tinh huong
1 | Phanftich va giai thich hoat 13| 202 | 384| 373| 28 | 320 | o084
4 dong can di€u chinh
1 Dua ra cac hoat dong cai thién
5 ban than nham thyc hién tinh 0,0 6,5 47,5 34,5 115 3,51 0,78

hudng mdi, tuong tw

Dbi v6i ning luc phan tinh: ning luc ngudi hoc ¢6 thuc hién dé phat trién
kién thire tham, kién thirc ¢ dugc nho vao qua trinh thyc tip 1am sang. Nhung
chi dimg lai & nang cao duoc kién thirc tham, tuy nhién kha ning quan tim dén
cam xuc cua bénh nhén cua sinh vién chua dat, do d6 kha nang van dung nhiing
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k¥ thuat diéu dudng linh hoat trén tirng bénh nhan cu thé khong dugc sinh vién
thuc hién tot.
3.4. Thuec trang to chirc hoat dong thure tap 1am sang nham phat trién ning
lye phén tinh cho sinh vién diéu dudng

Bang 3.6. M6i quan hé giita niang luc phan tinh va TTLS

DPTB ciia
TT Noi dung TTLS ning lue T df. Sig.
phén tinh
Thuyc hanh cham soc ngudi Khong dat 3,32+0,61 -
1 L 297,17 | 0,008
bénh Dat 3,48 £0,51 2,68
Thyc hanh phat trién quan Iy | Khong dat | 3,41+0,55 -
2 N, R A o 459 0,87
va phat trién ngh¢ nghiép Dat 3,42 + 0,56 0,17
Thyc hanh phat trién nang luc Khong dat 3,20 £ 0,62 B
3 | hanh nghé theo phap ludt va 182,38 | 0,000
dao dirc nghé nghiép Dat 3,50£0,51 4,78

Thyc hanh cham so6c bénh dugc danh gia voi mac do thuc hién chi dat
& muc do trung binh. V& ning luc phan tinh SVPD, sinh vién bi thiéu sy hd tro
cua giang vién khi thuc hién thay déi thdi dé thuc tdp va dwa quyét dinh phi
hop tinh huéng méi khi chim soc ngudi bénh, didu nay dan dén sinh vién chi
thinh thoang mai dat dugc tiéu chi nay.

Qua trinh t6 chirc cac hoat dong dé giup sinh vién suy xét lai sau mdi
budi thyc tap con nhidu han ché. Pdi véi giang vién cho rang “hoat dong giao
ban méi tuan 1 dén 2 lan théng qua thao lugn nhém va ngi dung sinh vién chii
yéu thac mdc vé kién thire” (GV 9). P6i v6i giang vién kiém nhiém bac si
truong khoa, giang vién kiém nhiém diéu dudng trudng thi cho rang “sinh vién
¢6 thiac mdc hoat dong thuc tdp sé hoi va duoc chi dan ngay sau khi thuc hién
ky thugr” (GV1, GV8).

3.5. Nhan dinh vé thue trang

Sau khi thyc hién ndi dung khao sat vé thuc trang phat trié ning luc phan
tinh théng qua thyc tap 1am sang cho sinh vién Diéu dudng, luan an di xac dinh
duoc mot s6 nhan dinh sau:
- P6i v6i nhéan thie vé thuc tap 14m sang, hau hét cac sinh vién diéu dudng déu
cho rang thyc tap 14m sang c6 vai trd rit quan trong gitp nguoi sinh vién didu
dudng phat trién duge kién thirc, k§ nang va thai do pht hop véi nganh nghé
sau khi tot nghiép. Tuy nhién, nhitng biéu hién théng qua hanh dong cua sinh
vién khi di thuc tdp 1am sang chua thé hién duoc sinh vién dat dugc nhimng
nhan thic do.
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- Béi voi nang luc phan tinh, sinh vién c6 kha ning suy xét lai kién thirc va ky
ning dé diéu chinh phu hop véi quy dinh ciia bénh vién, tuy nhién suy xét lai
thai d6 va cac quyét dinh cua sinh vién con nhiéu han ché. Do d6, nhin chung
ning lyc phan tinh ctia sinh vién c6 hinh thanh, song ning luc ndy trong mdi
sinh vién Piéu dudng chua dat duoc mirc do tbi thiéu dé mang lai hiéu qua
trong qua trinh hoc tép.

- Bdi véi thue trang hoat dong 1am sang, sinh vién dé dang thuc hién dugc cac
ky thuat chim séc ngudi bénh theo quy trinh huéng dan cua bénh vién & mic
d6 kha. Tuy nhién, nhitng hoat dong can két hop kha niang phan tich, tong hop
cac kién thirc, k§ ning va thai do dé dwa ra cac quyét dinh phu hop voi timg
bénh nhén thi sinh vién chua thuc hién duoc. Diéu nay co thé do sinh vién thiéu
thoi quen danh gia, phan tich tinh hubng thyc t& va kha ning dic két nhiing
kinh nghiém tir sau mdi lan thyuc hién hodc sinh vién thiéu thoi gian, moi truong
dé thuc hanh céc hoat dong nhu vay.

- Péi v6i thuce trang to chirc thyc tap 1m sang theo hudng phat trién nang luc
phan tinh cho sinh vién Diéu dudng thi qua trinh thyc tap 1am sang hién tai chi
dung lai ¢ muc do td chie cho sinh vién c6 duoc mdi truong thuc té dé sinh
vién trai nghiém moi truong lam viéc thuc té. Qua trinh to chirc thyc tap 1am
sang hién tai bi thiéu di cac hoat dong hoc tap giup ngudi sinh vién Piéu dudng
suy xét lai kién thire, k§ ning, thai do va cac quyét dinh duoc dua ra sau khi di
thuc tap lam sang. Céac hoat dong hién tai nhu: giao ban (hinh thiic cia thao
luan nhom) trude va sau mdi budi thuc tap dé giup sinh vién goi nhé va chi xay
ra khdng thuong quy tai cac co s thuc tap. Do do, viéc t chirc thuc tap 1am
sang hién tai chua gitip phat trién duoc ning luc phan tinh cta sinh vién didu
dudng.

- Béi véi cac yéu t6 anh hudng dén t chirc thuc tap 14m sang theo huéng phat
trién nang lyc phan tinh cho sinh vién Piéu dudng, luan 4n xac dinh vai tro
quan trong cua giang vién trong qua trinh to chirc hoat dong thuc tip 14m sang
nham phat trién ning lyc phan tinh. Bén canh viéc giang vién dua ra cac hoat
dong suy xét vé kién thtc, k¥ nang, thai d6 va cac quyét dinh khi di thyc tap
I&m sang. Nguoi giang vién con phai danh gia, dong vién, khen ngoi sinh vién
kip thoi dé sinh vién duy tri cac hoat dong hoc tap nhim phat trién nang lyuc
phan tinh.
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Chuwong 4 - TO CHUC PHAT TRIEN NANG LUC PHAN TINH THONG
QUA HOAT PONG THUC TAP LAM SANG CHO SINH VIEN PIEU
DUONG

4.1. Piéu kién td chirc phat trién ning lyc phan tinh théng qua hoat dong

thue tip 1am sang cho sinh vién diéu duong

- Bam bao sinh vién c6 méi truong thyc tip trong bénh vién

- Bam bao sinh vién c6 hoat dong viét bén ngoai moi truong bénh vién

- Pam bao ndi dung duoc ciu trac trong nhat ky 1am sang va nhat ky hoc tap

gan lién véi vai tro nang luc phan tinh va chuan dau ra nghé nghiép

- Pam béo hoat dong thyc tap theo tiéu chuan niang lyc nghé nghiép

4.2. Minh hoa t6 chirc hoat ddng phit trién ning lwe phan tinh théng qua
thue tap 1am sang cho sinh vién diéu duéng

T
[ Xay ding ké hoach gidm sat, hé tro |
R SRR S,

- ~

Xiy dung ndi dung
nhit ky lam sing

Xay dung hoat dong
phi

Xy dyng ndi dung
nhit kg hoc tip

Hoat dong chim soe
nguii bénh

THUC
HIEN

NFIA HNIS
ONOE L¥OH

HOAT PONG GIANG VIEN

——— Moi trnrng trong bénh vién = — =: Méi trrimg ngodi bénh vién

Hinh 4.1. So d6 t6 chirc hoat dong phat trién ning luc phan tinh thong qua
hoat dong thuc tap 1am sang cho sinh vién diéu dudng

Can ctr vao so dd nay, dé t6 churc duoc hoat dong thyc tap lam sang
theo hudng phat trién nang luc phan tinh, hoat dong ctia 2 chu thé chinh trong
qué trinh hoat dong thuc tap 1am sang la hoat dong cua giang vién va hoat dong
cua sinh vién dugc xac dinh nhur sau:
- Hoat dong cia ngwoi giang vién: giang vién s¢ thuc hién cac hoat dong
chuin bi; hoat dong thuc hién gidm sdt va ho trg;; va hoat dong ddanh gid thong
qua céc bai viét cua sinh vién sau khi thuc tip 1am sang.
- Hoat ddng ciia sinh vién: ddi v6i chu thé nay thi hoat dong trong so do chi
tap trung vao hoat dong thuwc hién va hoat dong danh gia.
Qué trinh t6 chirc hoat dong thuc tap 1am sang nham phat trién nang lyc phan
tinh cho sinh vién Diéu dudng c6 su khac biét so véi qua trinh thuc tap lam
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sang hién tai. Thay vi qua trinh t& chtc thuc tap 14m sang cho sinh vién Diéu
dudng hién tai sinh vién chi can di thuc tap tai cac bénh vién nham giup sinh
vién trai nghiém cac nhiém vy ma nguoi diéu dudng phai thuc hién theo chuan
ning lyc cta ngudi Didu dudng thi trong qua trinh t6 chuc thyc tap 1dm sang
nham phat trién ning luc phan tinh cho sinh vién Piéu dudng dugc to chirc
thanh 2 hoat dong ri€ng biét:

- Hoat dgng thuc tip 1am sang: hoat dong nay dugc thuc hién trén nguodi bénh
theo quy trinh hién hanh cua co sé thuc hanh (bénh vién) nhdam giip sinh vién
c6 nhitng trdi nghi¢gm thuwe té vé cong viée diéu dudng theo quy dinh chuan
ning lyc ciia b y t& ban hanh. Tuy theo noi dung timg hoat dong tai ting thoi
diém thuc tap theo chuong trinh hoc, sinh vién s€ duogc di thuc tép vé hoat dong
cham séc trén ngudi bénh 1a 1, 2, 3, hay 4 budi (mdi budi tuong tmg 4 — 5 tiét).
- Hoat dong viét nhat ky 1am sang va nhat ky hoc tap: day la hoat dong
nham giup sinh vién tip trung vao phdt trién nang lwe phdn tinh. Noi dung
cua nhat ky lam sang va nhat ky hoc tap dugc xay dung tuy theo ting hoat dong
thuc tap 1am sang cy thé, nhung phai dam bao cac ndi dung. Tuong tmg véi
tung ndi dung ctua nhat ky hoc tap, nhat ky lam sang sé gitip nguoi sinh vién
diéu dudng phat trién dwoc ning luc phan tinh. Noi dung trong nhat ky 1am
sang va nhat ky hoc tdp dugc xdy dung thanh 15 hoat dong cu thé. Khi thuc
hién nhitng hoat dong hoc tap cu thé, sinh vién s& phat trién dwoc nhitng kha
nang twong tng voi ndi dung trong phat trién ning luc phan tinh.
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Chuwong 5 - THU'C NGHIEM SU PHAM TO CHUC PHAT TRIEN NANG
LUC PHAN TINH THONG QUA THUC TAP LAM SANG CHO SINH
VIEN PIEU DUONG
5.1. Té chirc thye nghi¢m suw pham

Bang 5.1. Sinh vién va giang vién tham gia nghién ctru thyc nghi¢ém

bi 4 A Til¢
L Nhom S0 lugng ph?m tram
. " Nam 3 65 57,5%
Sinh vién
Nam 4 48 42,5%
i s Sau dai hoc 6 550
Giang vién -
Dai hoc 5 45%

Qua trinh td chuc thuc tap lam sang 2 hoat dong “Pait tu thé trong gy mé
va phﬁu thuat” va hoat dong “DPoén va chuan bi bénh nhén trude khi gy té —
mé” duoc thuc hi¢n theo hudng phat trién nang lyc phan tinh cho sinh vién vién
Diéu dudng Gay mé hoi stc dugce trién khai theo 3 giai doan: chuan bi (trudc
thuc nghiém), giai doan thuc hién (thuc nghiém) va giai doan danh gia (sau
thuc nghi¢m) (hinh 5.1)

TRUGC
THUC NGHIEM

Giang "1e:||
danh gia

Banh gia
Ning lyre phan tinh
Lan 1

THU'C NGHIEM

San kivi

Thuee hign tai bdnh vign thre tip tai bEni vién

Viét nhat ky lam sang
{44 cdu trisc héa theo kich bin)

BPcim thoai
v GIVST

Hoat dong Bt e the
trong gay mé va phau
thuat™

Hoat dong “Bon va

SAU
THU'C NGHIEM

Giang vién
danh gia

Banh gia
Ning lyre phan tinh
Lin 2

chuan bi bénh nhan
trrde khi gay t€ — mé”

1
1| viét nhat kv boe tap
A {4 edu trie hba theo kich ban)

Sinh vién
Ty danh gia

Sinh vién

Tw danh gia

Hinh 5.1. So d6 t6 chirc thyc nghiém su pham vé t6 chirc hoat dong phat trién
nang lyc phan tinh théng qua thuc tap 14m sang cho sinh vién diéu dudng

5.2. Két qua thuc nghiém
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5.2.1. Ning lwc phdn tinh cia sinh vién

[¥5)

(=)

=

‘-

0.95

KN suy xét lai KT- KN suy xét lai Thai KN suy xét lai cac Nang hre phan tinh

KN

N Trrdc thye nghiém

bo

Quyét Binh

N Sau thire nghiém

Khoang khac bigt

Hinh 5.1. Biéu db so sanh d6 thay d6i NLPT trudc va sau thuc nghiém
Két qua cho phép khang dinh t6 chtc hoat dong phat trién ning luc
phan tinh thong qua hoat dong TTLS cho SVDD da cai thién nang lyc phan tinh
cua sinh vién véi do tin cdy 99%.

Bang 5.2. Biém trung binh vé cac nhém tiéu chi cia NLPT trude va sau thuc

nghiém
ST Truée TN Sau TN .
Noi dung t df. Sig
T PTB | PL | PTB | DL
1 |  Kha ndng suy xétlai 325 | 064| 407 | 080 | -867 | 112 | .000
kien thirc — k¥ nang
o | Khanangsuy xétlai 305 | 061| 400 | 067 | -11,18 | 112 | .000
thai do
3 | Khanangsuyxétlai 305 | 058| 395 | 065| -10,87 | 112 | .000
cac quyét dinh
Niing lye phén tinh 312 | 051 | 401 | 067 | -11,15| 112 | .000

Nhu véy, to chirc hoat dong phat trién ning luc phan tinh thong qua
TTLS cho SVDD di cii thién duge hét 15 tiéu chi danh gid ning luc phan tinh
Vi d6 tin cay 99%.

Bing 5.3. DTB vé cic nhom tiéu chi cia NLPT theo danh gia cia GV

ST e Piém trung P Thir
T ¢ g binh 1éch hang
Kha ning suy xét lai kién thirc — k§
1 | ning 3,66 0,59 3
2 Kha nang suy xét lai thai do 3,76 0,60 1
3 Kha nang suy xét lai cac quyét dinh 3,69 0,59 2
Niing lwc phén tinh 3,70 0,55
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5.2.2. Mikc dp thue hign c4c tiéu chi vé ning lwe phan tinh
Bing 5.4. Diém trung binh mirc d thyc hién tiéu chi vé nang lyc phan tinh ctia
giang vién (GV) va cua sinh vién (SV) danh gia sau thyc nghiém

; o danh oid ni Y GV
STT Cac hoat dgngvdallh gia nang t df. Sig
Iwe phan tinh PTB | PL | PTB | PL

1 | Motatinhhuongcdkynangean | 547 | ggg | 358 | 061 | 404 | 112 | .000
thay doi

p | Xdcdinhkién thiccuakynang | 46 | gg5 | 364 | 0,72 | 4,04 | 112 | .000
can dugc thay doi -

3 | Liétke cicndidung thay doikien | 19 | o5 | 376 | 063 | 461 | 112 | .000
thirc, k§ nang cho ban than
Xac dinh dugce xuc cam cua bénh

4 nhan khi thuc hién hoat dong 415 (0,71 | 3,89 | 0,59 | 3,02 | 112 | .003
thyce tap

5 | Giai thich nguyén nhan nhiing 403 | 081 | 393 | 0,65 | 1,07 | 112 | 285

xtic cam cua bénh nhan

Dua ra nhitng phuong 4n nhim
6 cai thién xuc cam tiéu cuc clia 403 (0,76 | 3,75 | 0,74 | 2,81 | 112 | .006
bénh nhan

Ph~én tich wu va nhuoc diém trong
7 moi phuong an cai thién xic cam 381 | 071 3,75 | 0,68 | 0,65 | 112 | .520
tiéu cuc cua bénh nhan

Xac dinh tac dong cua xtic cam
8 tiéu cuc ctia bénh nhan trong tinh 397 | 084 | 358 | 0,79 | 3,57 | 112 | .001
huong TTLS

Liét ké S:éc hanh dong ctia ban
9 than nham cai thién xtc cam tiéu 408 | 0,81 | 3,72 | 0,73 | 3,47 | 112 | .001
cuc cua bénh nhan

Xay dung cac budce dé cai hanh
10 | dong ban than nham cai thiénxuc | 3,96 | 0,85 | 3,66 | 0,85 | 2,64 | 112 | .010
cam ti€u cuc ctia bénh nhan

M5 ta su thuan loi va khé khan

11 trong tinh huéng mai

4,03 | 0,83 | 3,72 | 0,82 | 2,81 | 112 | .006

Trinh bay kinh nghiém khac phuc
12 kho khan trong tinh huong tuong 404 | 0,84 | 3,74 | 0,70 | 2,80 | 112 | .006
tu

So sanh thuan loi va kho khan

13 giita cac tinh hubng

385 | 0,75 | 353 | 0,70 | 3,29 | 112 | .001

Phén tich va giai thich hoat dong
14 can diéu chinh trong tinh huong 385 | 0,77 | 3,69 | 0,72 | 1,67 | 112 | .098
mai

Pua ra cac hoat dong cai thién
15 | ban than nham thyc hién tinh 3,97 | 0,69 | 3,76 | 0,64 | 2,31 | 112 | .023
huong mai.

Thong qua két qua so sanh két qua danh gia tiéu chi mic do thyc hién vé
nang lyc phan tinh cta sinh vién ty danh gia va giang vién danh gia qua cac bai
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viét cau sinh vién. Két qua da chi ra ring giang vién danh gia muc do thuc hién
C4c tiéu chi nang lyc phan tinh thap hon so véi sinh vién ty danh gia.
5.2.3. Cdm nhdn ciia sinh vién sau thuc nghiém

Kha ning suy xét lai kién thirc — k§ niing: SV sau thyc nghiém cho rang
qué trinh thuc tdp 1am sang 1a hoat dong giup diéu chinh kién thtrc ban than,
“Béi véi ky thuat dat kim Iuén, Kién thirc da biét trude do la g6c kim va mat da
bénh nhén tao géc 30-45°, nhung thuc té thi ¢6 nhitng truong hop goc chi 15-
20° vi khéng phdi da nguoi ndo ciing giong nhau, nhdn dinh da bénh nhan la
day hay mong dé chich miii kim chudn xdc nhat’.Ngoai ra, qua trinh thyc tap
1am sang ciing gitp cho sinh vién diéu dudng c6 dugc su phan tich nhitng hoat
dong 1am sang dua trén Kién thiic 1y thuyét dé nhan ra kién thirc nao can cho
ban than. Sinh vién da phat biéu rang: “mdt s6 ki thudt nhw tiém tinh mach thi
nhan vién ¢ bénh vién khong mang gang tay hodc s dung bom tiém xong thay
vi viet bé di thi van dé dé dé rit thuoc tiém nhdc liéu hodc ding cho céc ca
bénh khdac nham tiét kiém thoi gian va chi phi. Tuy nhién, nguy co ldy nhiém sé
tiang lén vi néu khong mang gang tay khi bi kim ddm vdo tay, hodc trong qué
trinh tiém tinh mach, néu nhén vién y té khéng chan dau kim Iuon tot thi mau
chay ra dink tay. Péi véi viéc ding lai bom tiém sé ting nguy co nhiém khudn
v6i bénh nhdn.” Tham chi, trong mot sd danh gia cua sinh vién, sinh vién con
dua ra d& xuét dé cai thién hiéu qua cong tac cham soc va thuc hién ky thuat
trén ngudi bénh “trong truong hop cap civu, sw nhanh chéng la can thiét, do dé
nguwoi diéu dudng gdy mé hoi sirc c6 thé bé qua vai bude néu né khéng dnh
hieong dén bénh nhan, diéu dwéng gdy mé hoi sirc hay é-kip mo.”

Kha ning suy xét lai thai d§: Sau thuc nghiém, sy quan tdm dén cam xuc
ctia bénh nhan dugc xuét phat tir thai d6 tich cuc cia sinh vién diéu dudng, diéu
nay duogc thé hién ¢ sinh vién nhin nhan dudi nhiéu gbc do: hau qua cua viéc
khong quan tim dén cam x(c ngudi bénh “néu sinh vién lam gi khién bénh nhdn
mang cam XUc tiéu cuwc véi ta thi bénh nhdn sé khong hop tac, diéu nay khéng
nhitng 1 nguwoi biét ma con lan ra xung quanh theo toc do khing khiép “miéng
thé gian”, két qua la khéng ai cho sinh vién Iam nén ta chdng hoc dwoc gi ca.
Nguwoc lai, néu sinh vién lam tot thi “tiéng lanh don xa”, ai ciing dong y sinh
vién thuc hién, khi d6 sinh vién sé hoc dwoc nhiéu diéu”, danh gia nhu cAu cam
xuc cua bénh nhan “ Néu bénh nhdn cé cam xic khong thoai mdi ,kho chiu va
khong hop tdc thi nhan vién y té (trong trieong hop nay la sinh vién thuc tdp) sé
bi cing thang tang nguy co' thwc hién ki thudt khéng thanh céng.” va dua ra
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céc budc cu thé dé cai thién cam xac bénh nhéan theo nhu ciu ctia bénh nhan
“Cdch cdi thién cam xiic ciia nguoi bénh: gidi thich nhitng thdc mdc ciia ngieoi
bénh, ding quy trinh , thuc hién an toan , tran an va cam théng véi nguoi
bénh” hay “Vi bénh nhdan co thodi mai thi moi hop tac voi chung ta dé thuc
hién ky thudt tot hon. Dé cdi thién cam xiic ciia nguwoi bénh khi tién hanh thuc
hién kj thudt trén nguoi bénh, ching ta can giao tiép véi bénh nhéan: dong vién,
an i, va gitip bénh nhan gidi dap nhitng thdc mdc, bénh nhén sé cam thdy bét
lo so hon.”

Kha ning suy xét lai cic quyét dinh: Sau thuc nghiém sinh vién cé su
diéu chinh ban than phu hop hon dé giup sinh vién dua ra nhiing quyét dinh
trong tinh hudng twong tu dugc tét hon. Sinh vién xac dinh ban than phai on tap
lai Iy thuyét dé nang cao hiéu qua trong khi thic hién thu thuét trong tinh hudng
tuong ty “em thdy bdn thdn can hoc lai gidi phdu sinh 1y dé cé thé xdc dinh
dwge ndp mén khi dét ngi khi quan” hay 6n tap lai 1y thuyét dé thuc hién cho
thudc bénh nhan nhanh hon “em cdn phdi 6n tdp vé liéu ding , chi dinh ciia
thudc mé lén bénh nhdn” hodc sinh vién can phai rén luyén lai k§ ning dé lan

¢

sau thuc hién t6t hon “ em cdn cdi thién thém ki thudt hut dam vi lam con rat
vung”. Sinh vién ciing c6 sy cai tién kién thirc ctia ban than néu nhu c6 gap lai
tinh huéng nhu “Khi dung thudéc mé tinh mach Propofol cho nguwoi bénh, minh
6 thé pha véi lidocaine hodc tiém lidocaine trude khi tiém Propofol dé ngueoi
bénh khéng bi dau hay budt noi tay tiém” hodc “Khi up mask nang ham cho
nguweoi bénh the thi diéu chinh tay cam mask thich hop nhdt va chdc chdn dé khi
khéng bi thodt ra ngoai, gitip nguoi bénh tho tot hon, ciing nhie khong dé manh
QUé Xep miii nguwoi bénh”. Piéu nay gitp sinh vién van dung kién thire di hoc
mot cach tot hon nham khic phuc nhuoc diém cia riéng ban than minh giup
cho qué trinh thyc hanh lan sau ciing s& tot hon.

24



KET LUAN - KHUYEN NGHI
Két luan

Luan 4n da xay dung dugc co so ly thuyét ctia nang lyc phan tinh va phét
trién nang lyc phan tinh cho sinh vién dai hoc nganh Piéu dudng. Luan 4n ciing
dé xuét duge cach thue phat trién duoc nang luc phan tinh & nguoi sinh vién
diéu dudng thong qua sy céu trac hda ndi dung nhét ky 1am sang va nhat ky hoc
tap theo kich ban nham dan dat sinh vién Diéu dudng dat duoc tiéu chi cia cac
thanh t6 cdu thanh ciia ning lyc phan tinh. Theo do, thay vi thyc tap 1am sang
nhu théng thuong, sinh vién s& dugc to chire thém hoat dong viét nhat ky 1am
sang sau moi hoat dong thuc tap 14m sang. Bén canh do, hoat dong viét nhat ky
hoc tap nham gitip sinh vién danh gia lai cac nhat ky 1am sang sau mdi hai hodc
ba bai viét nhat ky 1am sang.

Khuyén nghi
Déi véi co quan quan Iy: Noi dung dao tao can bd sung cac noi dung lién quan
dén phét trién ning lyc bén trong ciia ngudi hoc. Giang vién can dugce khuyén
khich té chirc cac hoat dong nham phat huy su sang tao nhim dan dit nguoi
hoc rén luyén tinh ddc 1ap, sang tao va trach nhiém hon trong qué trinh thyc tap
tai cac don vi.

Po6i voi giang vien: Nén tich cuc néu guwong ap dung va phat trién khong

ngimg tu duy phan tinh. Xay dung cac hoat dong hoc tap dé giup sinh vién co
co hdi nhin nhén lai kién thac da hoc dugc, hanh dong minh da thyc hién va
nhitng gi minh s& can dé lam tot hon cac hoat dong nghé nghiép tuong lai.
Poi voi sinh vién: Sinh vién can thay doi tu tuong va hanh dong rang “khong
phai hoc dai hoc dé linh hoi tri thirc nganh nghé, ma thuc sy 1a dé sang tao
trong nghé nghiép”. Sinh vién can phai c6 hoat dong nhin tr¢ lai hanh dong da
lam cia minh, suy ngdm lai két qua nhiing quyét dinh ctia minh, tu danh gia
kién thirc ciia minh va ling nghe danh gia tir nhitng ngudi khéc...trude khi bat
dau thyc hién k§ thuat trén nguoi bénh.
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OVERVIEW
1. Reason for choosing topic

Cognitive capacity plays a decisive role in the educational process,
especially for cognitive reason including analytical thinking and creative
thinking. Although many authors understand and research into cognitive
capacity in higher education in Vietnam, the organization implementing this
cognitive capacity development still faces many difficulties. The study of
"reflection, developing reflective competence™ is also identified as research
aimed at developing cognitive thinking. However, the discussion about
"reflection, developing reflective competence™ in Vietnamese educational
research has been very little mentioned before.

Whenever each country prepares to step into a knowledge economy society,
human resources with higher education must be given priority as the key to
penetrate the foundations of all development. From the history of working
experience for thousands of inheritance lives, the Vietnamese people have
taught their descendants the thought of "one thought person is equal to nine
worked people". Moreover, today in the industrial age 4.0, the competition for
human resources to win production will obviously be "soft manpower" (the
power of brainpower). This leads to an inevitable requirement that the higher
education system needs to have fundamentally renovated: perspectives, goals,
programs, means ... and education management.

Reflective Competency is a category of learning within the educational
objective. Meanwhile, the educational goal is to form a human personality,
including the following goals: cognitive (cognitive domain); skills
(psychomotor domain) and attitude (affective domain). Reflection competence
depends on cognitive goals. Perception with low level perception (feeling)
includes feeling, perception, symbol, memory, imagination. High-level
perception includes critical thinking and creative thinking. Reflection belongs
to high-level awareness.

To develop Reflective Competency, there are many methods: conversation,
experiment, practice, studying diary writing, presentations... In nursing
education, the research question arises whether clinical practice combines with
writing clinical diary and learning diary help nursing students develop
Reflective Competency. For that reason, the author chose the topic “Developing
the reflective competence by using clinical practice for nursing student”.
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2. Research Objectives
To propose the process of reorganizing clinical practice activities to
develop reflective competence for nursing students.

3. Research Object, Research Subject

The research object is the process of training nursing students at the
University of Medicine and Pharmacy.

Research subject is the process of developing reflective competence of
nursing students by using clinical practice.

4. Research Mission

To accomplish the research objectives, the topic must perform the following
research missions:

- To build the basic theoretical for developing reflective competence by using
clinical practice for nursing students.

- To evaluate the reality of developing reflective competence in teaching
clinical practice for nursing students.

- To organize clinical practice activities to develop reflective competence for
nursing students.

- To organize the experiment the clinical practice activities to develop
reflective competence for nursing students.

5. Hypothesis

- Reality Hypothesis: The reflective competence of nursing students has not
yet achieved when only going to clinical practice as currently, and teachers
have not organized learning activities to help students develop reflective
competence.

- Research Hypothesis: If the activities of a clinical practice are combined with
clinical journal and study diary writing, the reflective competence of nursing
students will be improved.

6. Research Areas

In this topic, the author only limited to conduct surveys of the current
situation at the Ho Chi Minh City University of Medicine and Pharmacy and
the Medical University of Pham Ngoc Thach; experiment in teaching to
develop reflective competence by using clinical practice for nursing students at
Ho Chi Minh City University of Medicine and Pharmacy. Therefore, the study
was only performed on 3 and 4th year students with clinical practice. The
initial result is an improvement in the reflective competence of nursing
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students. The study just stopped assessing the reflective competence of nursing
students at the Ho Chi Minh City University of Medicine and Pharmacy. This
study has not been extended to other localities.
7. Research methodology
To accomplish this topic, the researcher has used the following methods:
7.1.  Theoretical research method

Studying documents of the Party, Decrees, Circulars, and ordinances of the
Government; research on Education Law, policies, strategies, directives ... of
the Education Sector on innovation of teaching objectives, teaching methods,
current teaching strategies and orientations for many years to come.

Research on psychological, educational, and teaching theory in the
direction of developing reflective competence for nursing students.

Study on the provisions on medical and nursing education according to the
current regulations of the Ministry of Health and the Ministry of Education and
Training.

Study documents, books, magazines, articles, research results ... in
Vietname and on the world related to reflective competence and development
of reflective competence.

7.2.  Practical research method

Conducting surveys, collecting practical opinions of lecturers and staff who
are teaching at hospitals. Interview to get information about the actual teaching
organization and teaching in clinical practice for nursing students.

Conducting investigation, collecting practical information about the clinical
practice of nursing students.

Pedagogical experiment was conducted in several groups of students who
was going to practice in clinic. The asctivities of the clinical practice
reorganized to develop the reflective competence. This experimental result is
used to check the feasibility of the research hypothesis.

7.3. Mathematical statistical methods

Use SPSS 20.0 software to statistically describe percentages, describe mean
values of variables, analyze correlation between clinical practice and reflective
competence, use t-test to compare the mean values of the variables with
reflective and non-reflective competence in the current state chapter, as well as
using the t-test between before and after experiment when conducting
pedagogical experiment.



8. Scientific Significant
In theorical view:

- Developed the concept of reflective competency based on the ability (1)
rethink knowledge - skills suitable to specific requirements; (2) rethink attitudes
after exercising a skill in the course of professional practice; (3) re-examine
decisions in different situations to overcome the situation of mechanically
applying in practice.

- Determined the role of reflective competence for learners in the learning
process is also identified. When the learner's reflective competence is
developed, learners will easily: (1) realize the knowledge, the process learned at
school in accordance with their own perception; (2) paying more attention to
the patient's feelings when performing care on the patient, which helps the
patient to be cared for more safely; and (3) make flexible decisions to
implement tailored care techniques on a different patient basis depending on the
health status of each patient.

- Developed the assessment tools for assessing the reflective competence for
nursing students, including 3 groups of criteria (ability to consider knowledge-
skills - 3 criteria, ability to reconsider attitudes - 7 criteria, and ability to review
decisions - 5 criteria).

- Organized clinical practice activities to develop reflective competence for
nursing students. The topic has also proven effective organizing clinical
practice activities to develop reflective competence for nursing students.

In practical view:

- Evaluated the current state of the developing of reflective competence by
using clinical practice for nursing students
- Implemented the experimental and initial determination of the effectiveness
of organizing clinical practice activities to develop reflective competence for
nursing students.

9. Thesis Structure
The thesis had the following part.

- Overview
- Contents had 5 chapters
Chapter 1: Liturature review about the developing of reflective competence by
using clinical practice for nursing students.



Chapter 2: The theoretical framework for the developing of reflective
competence by using clinical practice for nursing students.

Chuong 3: The current state of the developing of reflective competence by
using clinical practice for nursing students.

Chuong 4: The organization of the clinical practice for nursing students to
develop reflective competence

Chuong 5: Pedagogical Experimental of the organization of the clinical
practice for nursing students to develop reflective competence.

- Conclusion and Recommendation

- The list of published papers

- References

- Appendix



Chapter 1 - LITERATURE REVIEW ABOUT DEVELOPING THE
REFLECTIVE COMPETENCE BY USING CLINICAL PRACTICE
FOR NURSING STUDENT

1.1. Definition — Reflection and Reflective Competence

Dewey (1933), stated that, “reflection is active, continued and considered
carefully about any knowledge to achieve one at further level ”.

The term "reflection" was translated into many different words in
Vietnamese. The translator Bui The Cuong (1997), the term "reflection” was
translated into “phan tu” in the translation of the speech of the President of
American Sociology. In building the model of math teacher training, author
Nguyen Thanh Thuy (2007) mentioned the term with the meaning of
contemplation. Author Le Thi Huyen et al (2011) when researching assessment
capacity in learning amateur English translated this term with a reflective
meaning. Nguyen Thi Hong Nam et al (2015) translated the term "reflection™ as
“chiém nghiém.

When comparing the translation: "reflection-phan tu" and "reflection-phan
tinh". The word "private" "&." (/ si /) in the Sino-Vietnamese dictionary (Thieu
Chuu, 2003) means: "Think, think, think", not the meaning of self-review. The
etymology consists of the set "field" H (field) and the set "heart" .[» (heart)
which means "the farmer, their mind is always thinking about the field". In the
Vietnamese dictionary of the Institute of Linguistics (Hoang Phe, 1998) (the
dictionary considered by linguists as the most standard today), there is no
existence the term "reflection”. Therefore, it means that "reflection" is a
provisional word coined by new authors later. The word "province" 4 (/ xing /)
in the Sino-Vietnamese dictionary (Thieu Chuu, 2003) means "to consider,
review ..., consider myself". The etymology consists of the set of "items" H
(eyes) and the word "minimum® 7> (little, small) which means “when people
have to contemplate something, they often squint". In the Vietnamese
dictionary of the Institute of Linguistics (Hoang Phe, 1998, p.739), there is an
existing of "PHAN TINH" which is explained as a verb meaning "to check
one's thoughts and actions in past, especially to see faults”. This reflects the
meaning of "reflection” properly.

If translated as "suy ngam" or "chiém nghiém", it will lose the original
meaning "reflection" of the word "reflection" because the etymology of this
word comes from Latin (reflexio) which means "to bend backwards, against
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something"”. In English grammar, we have the word "reflexive pronoun™ which
has been translated as "dai tir PHAN than".

In short, the author chose to translate "PHAN TINH" is consistent with the
meaning of the original English word (reflection), linguistically reasonable and
most importantly, reflects the true nature of the problem here.

Reflection in this thesis is defined with the concept: "Reflection is an
introverted activity - review the activities done to self-adjust to the
requirements”.

Refletive competence in this thesis is determined: "is the ability to
rethink the worked- activities to self-adjust in accordance with requirements".

1.2. The core issue which achieved after studying about literature review
about the development of reflective competence

After reading and analyzing the study about reflection and developing
reflective competence in Vietnam and on the world, some significant
conclusions were determined:

- Reflection is a kind of thinking that has been recognized and studied by
many scientists around the world since 1933. From the early point of view,
reflection is merely a natural reaction of the individual. when subjected to
realism, or reflection is a single emotion like feeling (hot, cold, happy, sad);
Now, in further studies, reflection was determined clearly about the nature,
structure and types of reflection.

- Many scientists around the world also agree that reflective competence will
be promoted when individual learners spend time for testing a rich practical
experience, facing challenges of work and activities, and interacting in
community.

- In medical education, the development of reflective competences, was
occured in many studies around the world, has also agreed that two
prerequisites are required: (1) learners need to have a practical environment to
apply the trained knowledge, skills and attitudes; having real life situations to
make specific decisions; or make mistakes in specific situations; (2) learners
must have learning activities (clinical diary writing, study diary writing,
discussion, presentation ..) to help learners themselves "rethink" their
knowledge and skills. ; the attitude shown; and the decisions made.

- In Vietnam, the concept of reflection is a term that has been in Vietnamese
dictionary for a long time. However, in education, the concept of "reflection”
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has not been used correctly. Instead, each author uses each individual concept
in the connotation of reflection. Therefore, the concept of reflection and
reflective competence has not been built up and studied deeply to form an
academic concept in educational science. Many authors just stop at the
perspective of applying and exploiting the contents of reflective competence.
There is no research focusing on the structure of the concept of reflective
competence and how to apply it in education to develop learners' thinking.

- The review study clearly showed that there is no research on reflection and
how to organize learning activities to develop reflective competence for
learners in Vietnam.

From the above explanations, the thesis would go into depth research on the
concept of reflective competence; the problem for developing reflective
competence; the structure of reflective competence; and teaching methods; and
conditions to develop reflective competence for students.



Chapter 2 - THE THEORETICAL FRAMEWORK FOR DEVELOPING
THE REFLECTIVE COMPETENCE BY USING CLINICAL PRACTICE
FOR NURSING STUDENT

2.1. Reflective competence

Reflective competence is identified as (1) the ability to rethink knowledge,
skills to create new knowledge and skills; (2) the ability to rethink attitudes to
get a suitable new one; and (3) the ability to rethink decisions to come up with
an appropriate new decision

REFLECTIVE
COMPETENCE

(ability to rethink)

1
Knowledge and Skill Attiude ‘ Decisions

New | New

New .
Attitude | Decisions |

Knowledge

New
Skills

Figure 2.1. Structure of the reflective competence (Alexandrache, 2013)

2.2. Method to develop the reflective competence

Reflection competence is developed by group discussion activities (class
discussion, outside class discussion...); by writing articles (narrative articles,
analytical articles...); or by presentations (poster presentations, pictures,
projects...).

In nursing education, reflective competencies are developed by practicing
in clinic and writing (including clinical diary writing and studying diary
writing).

2.3. Activity for Clinical Practice

Clinical practice is a process of doing what has been learned in theory,
practiced at the school, and doing on the "real” patient at the hospital bed.
Clinical practice is also the process of learning real situations and doing on the
real patient (clinical study).

The activity for Clinicl Practice of the nursing students is an activity that
students go to school at the hospital with the academic planning that the school
and the hospital coordinated. This planning can make the nursing students
become familiar with the hospital environment, communicate with the patient



and family members well, practice and do basic techniques of nursing under the
supervision, learn some diseases, implement care plans, practice ethics.

Clinical activities of nursing students are carried out according to the
competency standards of Vietnamese nurses issued by the Ministry of Health
2012 (Ministry of Health, 2012), including 3 groups of activities:

- Activities for patient caring

- Activities for management in nursing care and professional development

- Activities for professional competence legally and nursing ethically.

2.4. Theoretical framework for organizing the clincal practice to develop
the reflective competence for nursing students

Theoretical framework
- Philosophy
- Psychology
- Pedagogy

syt Organizing for
Activities for DEVELOPING & '8
developing - Reflective Competence — developing

Reflective Competence Reflective Competence

nursing students

l The clinical practice for

Organizing the clinical practice to develop the
reflective competence in nursing students

Figure 2.2. Research framework for organizing the clinica practice for
developing the reflective competence for nursing students

Organizing clinical practice activities to develop reflective competence
for nursing students is the result of the research process shown in the research
framework (figure 2.2). The research framework has shown that the document
review determined the reflective competence structure and development of
reflective competence. The thesis has clarified the concepts, structures, and
characteristics of reflective competence. On the theorietical framework in
philosophy, cognitive psychology and education, the development of reflective
competence is determined on the previous study about the model of reflective
competence and activities for developing reflective competence. Based on the
reality of current clinical practice activities of nursing students, the thesis has
identified how to reorganize clinical practice to develop reflective competence
for nursing students.
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2.5. Organizing the clinical practice to develop the reflective competence
of nursing students

[ CLINICAL PRACTICE ]
I

Inside Clinic ‘Outside Clinic

Activities for patientcaring__ | [ o - e e m R

.
g Writing \
I

clinical diary

\
! 1

1
| ]

Activities for management in
nursing care and professional

Writing

onal

o studying diary
and nursing

REFLECTIVE COMPETENCE

Figure 2.3. Diagram for developing the reflective competence by using clincal

practice for nursing students

2.5. Evaluating the developing the reflective competence by using clincal
practice for nursing students

To evaluate the developing the reflective competence by using clincal practice
for nursing students, 15 clincal activities was evaluated and calculated the
average to know the levels of reflective competence (table 2.1).

Levels of reflective competence

- Level 1 (Average score < 1.8): the learner does not achieve the reflecitve
competence. There is a limitation for applying the reflective competence in
their learning.

- Level 2 (1.8 < Average score < 2.6): the learner has hardly achieved the
reflecitve competence. There are some restrictions for applying the reflective
competence in their learning.

- Level 3 (2.6 < Average score < 3.4): the learner has sometimes achieved the
reflecitve competence. There are no restrictions for applying the reflective
competence in their learning.

- Level 4 (3.4 < Average score < 4.2): the learner has usually achieved the
reflecitve competence. There are some encouragements for applying the
reflective competence in their learning.

- Level 5 (4.2 < Average score): the learner has always achieved the reflecitve
competence. Learners always receive the encouragements for applying the
reflective competence in their learning.
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Table 2.1. Evaluation for Reflective Competence

oI Criteria for Reflective Competence BB
&r 1 2] 3 4| 5
Ability to rethink the knowledge and skills
1 Decribe the activities which practiced in clinic
2 Determine the knowledge/skills which need to change
3 List the contents for changing the knowledge and
skills
Ability to rethink the attitude
4 Determine the patient’s emotions while nursing
student practice
5 Explain the reasons for the patient’s emotions
6 Give some solutions for improve the patient’s
emotion.
7 Analyze the advantage and disadvatage of each
solution
8 Determine consequence for the patient’s negative
emotions.
9 List somes activities to improve the patient’s negative
emotion.
10 Buil_d up the planning to improve the patient’s
negative emotion.
Ability to rethink the decisions
11 Dec_ribe the advatage and disadvatage in clinical
practice
12 Pres_ent the solution for disadvatage in the previous
experience.
13 Compare the solutions among the different situations
14 Analyze and explain the reasons for self-adjustment in
making new decisions.
15 Give some changed activities to make new decisions
Average Score | ae. /5
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Chapter 3 - THE CURRENT STATE OF THE DEVELOPING OF
REFLECTIVE COMPETENCE BY USING CLINICAL PRACTICE FOR
NURSING STUDENTS

3.1. Organizing the survey for the current state of the developing of
reflective competence by using clinical practice for nursing students

3.1.1. Survey’s aim

The survey aimed to evaluate the status of the nursing student's reflective
competence and the status of clinical practice activities of nursing students.
From there, identifying clinical practice activities that play a role in developing
reflective competence.

3.1.2. Survey’s sample
Table 3.1. Characteristics of lectures

University Trinh d) chuyén mon
HCMC Univeristy Pham Ngoc Associate
of Medicine and Thach Medical Professo PhD Master Bachelor
Pharmacy Universiy r

Number 7 3 1 1 6 2

P 70 30 10 10 60 20
Table 3.2. Characteristics of students
Number Per(;entag
. . HCMC Univeristy of Medicine and Pharmacy 284 61,6
University

Pham Ngoc Thach Medical Universiy 177 38,4

Male 155 33,6

Gender Female 306 66,4

Very Good 30 6,5

Rank Good 308 66,8
Quite Good 123 26,7

3.1.3. Survery’ method

Questionnaires: 461 nursing students from 2 HCMC University of
Medicine and Pharmacy, Pham Ngoc Thach Medical University received the
questionnaire and submited after respondeding.

Interview: 10 lecturers who are teaching clinical practice to nursing
students were interviewed using opened questions.

Statistic: SPSS software version 20.0 is used to describe the percentage,
the average value for the actual state of clinical practice and the status of
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reflective competence, variable aggregation, T-test to compare the assessment
of the reflective competence of the group was evaluated for good clinical
practice and the group of clinical practice was not good to find out meaningful
clinical practice activities in developing reflective competence.

To analyze the data and evaluate the survey content from the questionnaire,
the author conventionally identifies and scales the range according to 5 levels,
respectively from 1-5:

Table 3.3. Rank Meaning

Range Score in Avarage
9 each level score
Very Important / Very Good Sense / Very Well Done / 5 42-50
Very Influential / Level 5 ' '
Important / Fairly Good / Well Done / Very Influential /
4 34-4,2
Level 4
Average Importance / Ordinary Consciousness / Average 3 26-34
Performance / Normal Effect / Level 3 ' '
Less important / low consciousness / Less implementation
. 2 1,8-26
/ Less impact / Level 2
Unimportant / Unconscious / No performance / No 1 10-18
influence / Level 1 ' '

3.2. Current State of Clinical Practice
Table 3.4. Student’s Awareness about Clinical Practice (n=461

or Awareness about Clinical Level (%) Mea
der Practice 1 2 3 4 5 n

SD

1 | Reiforce the learned knowledge 0 0 15,0 | 66,6 | 184 | 4,03 | 0,58

Build up and reiforce the basic

2 skills 0 0 124 | 64,0 | 23,6 | 4,11 | 0,59

3 Build up the professional 0 0 197 | 590 | 213 | 402 | 064
competence

4 Bu_lld up the professional 0 0 178 | 638 | 184 | 401 | 0,60
attitude

5 Build up the professional ethics 0 0 13,0 | 65,5 | 21,5 | 4,08 | 0,58

Student’s awareness is also assessed to a good and very good level.
However, this just stops at the level of good thinking that helps students change
their actions. The lecturers all said that students were aware that clinical
practice plays an extremely important role, especially the role of "determining
professional competence” (Lecture 5, Lecture 6, Lecture 7) and "students have
correct perception about clinical practice” (Lecture 8).
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3.3. Current State of the reflective competence in nursing students
Table 3.5. Reflective competence in nursing students (n=461)

Criteria for Reflective Level (%) Mea
Qreler Competence 1] 2] 3] 4] 5 n >0
Ability to rethink the knowledge and skills 3,61 0,69
1 Degribe _the a'ct'ivities which 0 37 40, 45, 10, 363 0,72
practiced in clinic 3 6 4
Determine the
2 knowledge/skills which need 2,6 7,6 ?;4’ 33’ 12’ 3,45 0,90
to change
List the contents for
3 changing the knowledge and 0 6,7 33, 38, 21, 3,74 0,87
- 4 6 3
skills
Ability to rethink the attitude 3833 0,57
Determine the patient’s
4 emotions while nursing 11 54 44, 35, 13, 3,54 0,83
. 7 6 2
student practice
5 E>'(pla’in the reasons for the 00 15.4 51, 217, 54 3,23 0.77
patient’s emotions 6 5
Give some solutions for 48
6 improve the patient’s 1,3 13,2 5 ' 330 43 3,26 0,79
emotion.
Analyze the advantage and 43, 217,
! disadvatage of each solution 41 17,6 6 3 4 3,16 0,94
Determine consequence for an 1
8 the p{itient’s negative 15 9,3 6 ' 5 ' 5,0 3,40 0,79
emotions.
List somes activities to 48 33
9 imprqve the pzfltient’s 0,0 13,9 4 ' 4 ' 43 3,28 0,75
negative emotion.
Build up the planning to 48 37
10 improve the patient’s 0,0 6,3 8 ' 7 ' 7,2 3,46 0,72
negative emotion.
Ability to rethink the decisions 3,32 0,71
Decribe the advatage and 49 29
11 disad_vatage in clinical 2,6 13,2 5 ' 3 ' 5,6 3,22 0,84
practice
Present the solution for 20 36
12 disadvatage in the previous 0,0 14,3 1 ' 0 ' 9,5 341 0,85
experience.
Compare the solutions 6 34
13 among the different 13 13,9 2 ' 7 ' 3,9 3,26 0,79
situations
Analyze and explain the 38 37
14 reasons for self-adjustment 13 20,2 4 ' 3 ' 2,8 3,20 0,84
in making new decisions.
Give some changed
15 activities to make new 0,0 6,5 Ag’ ?54’ él’ 3,51 0,78
decisions

As a result, reflective competency help learners develop tacit knowledge,
knowledge gained through clinical practice. Students were lack of the ability to
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concern in the patient’s emotions, so the ability to apply flexible nursing
techniques on each specific patient was limited.

3.4. Current state for organize the clinical practice to develop the nursing
student’s reflective competence

Table 3.6. Relationship between the reflective competence and clinical practice

Orde

r Noi dung TTLS Mean T df. Sig.
Not
- 3,32+0,61 -
1 Activities for patient caring achieved 268 297,17 | 0,008
Achieved 3,48 £0,51 '
Activities for management in ’\_‘Ot 341 +055
) ) achieved ' ' -
2 nursing care and professional 017 | 4% 0,87

Achieved 3,42 + 0,56
development

Activities for professional Not 320 +062
3 competence legally and achieved - 4 -78 182,38 | 0,000
nursing ethically. Achieved 3,50 +0,51 '

Patient’s Caring practice was assessed with only moderate
performance. Students lack the support to develop the reflective competence
when they changed in practice attitudes and made suitable decisions for the
clinical situation. As a result, the students have sometimes archieved this
citerion.

The process of organizing activities to help students rethink after each
practice session is limited. Lecturers said that "in the group discussion, the
students only focus on the theory” (Lecture 9). The chief doctors or the chief
nurses said that "students, who have questions about the clinic, will ask and be
instructed immediately after performing the technique” (Lecture 1, Lecture 8).

3.5. Identifed problem after the current state
After surveying, the thesis has identified some following problems:

- In the perception of clinical practice, most nursing students believed that the
clinical practice played a very important role in helping the nursing student
develop knowledge, skills, and attitudes. However, manifestations through
student’s actions during clinical practice had not shown the student’s awareness.
- For the reflective competence, students had the ability to rethink knowledge
and skills to adjust to the hospital's regulations. However, the abilities to rethink
attitudes and decisions were still limited. Therefore, in general, students'
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reflective competence had limitation and student had not gained the efficiency
in the learning process.

- For the clinical practice, students could easily implement the techniques of
care for patients according to the hospital's guidance procedures at a fair level.
However, the activities that needed to combine the ability to analyze, synthesize
among knowledge, skills, and attitudes to make appropriate decisions for each
patient, students could not implement. This might be due to the student was
lack of habit of assessing, analyzing real-world situations and the ability to
draw on experiences after each implementation or the student lacked the time or
environment to practice such activities.

- For the organizing a clinical practice to develop reflective competence for
nursing students, the current clinical practice was the organizational activities
for students to have a real environment. The current clinical practice was lack
of learning activities that help the nursing student have ability to rethink
knowledge, skills, attitudes and made decisions after practicing in clinic.
Current activities such as briefings (a form of group discussion) before and
after each practice session to help students recall and only occur irregularly at
internships. Therefore, the current organization of clinical practice had not
helped develop the reflective competence for nursing students.

- For the factors affecting the organization of clinical internships, the thesis
identified the important role of lecturers in the process of organizing clinical
practice to develop reflective competence. The lecturers needed to provide
rethinking activities about knowledge, skills, attitudes and made decisions.
Lecturers also had to evaluate, motivate, and compliment students in time, so
students could maintain their learning activities to develop their reflective
competence.
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Chapter 4 - THE ORGANIZATION OF THE CLINICAL PRACTICE
FOR NURSING STUDENTS TO DEVELOP REFLECTIVE
COMPETENCE

4.1. Condition for organization of the clinical practice for nursing

students to develop reflective competence

- Ensure students have an internship environment in the hospital

- Ensure students have writing activities outside of the clinical environment.

- Ensure that the content is structured in clinical diary and studying diary

associated with the role of reflective competence and professional outcomes.

- Ensure internships according to professional competency standards

4.2. Demonstrating the organization of the clinical practice for nursing
students to develop reflective competence

- .

LECTURER'S ACTIVITIES

Figure 4.1. Diagram for the organization of the clinical practice for nursing
students to develop reflective competence

Based on this diagram, to organize clinical practice activities to develop
reflective competence, the activities of two main subjects during clinical
practice activities are the activities of the lecturers and activities of student are
defined:
- Lecturer’s activities: The instructor performed preparing activities;
activities for monitoring and supporting; and performance evaluation through
student writing after clinical practice.
- Student’s activities: for this subject, the activities in the diagram focused
only on the implementation and assessment.
The process of organizing clinical practice to develop reflective competence for
nursing students is different from the current clinical practice. Instead of
organizing clinical internships, students need to practice internships at hospitals
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to get experience and the nursing students need to do the tasks that nurses must
perform according to their competency standards. Nursing students, in the
process of organizing a clinical internship to develop reflective competence for
nursing students, had to implement two separate activities:

- Clinical practice: this activity had to implement on the patient according to
the current procedures of the clinical rules to help students have practical
experience in nursing work in accordance with the standard competence issued
by the Ministry of Health. Depend on each activity on the study program,
students would get number of the clinical day about caring activities on patients
as 1, 2, 3, or 4 sessions (each session corresponds to 4 - 5 periods).

- Writing clinical and studying diary: This activity aimed to help students
focus on developing reflective competence. The contents of the clinical diary
and study diary were built according to each specific clinical practice activity
and the scenerio to ensure the contents. Corresponding to each content of the
study diary, the clinical diary would help the nursing student develop reflective
competence. The content in the clinical diary and the study diary was built in 15
specific activities. When performing specific learning activities, students would
develop reflective competencies.
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Chapter 5 - PEDAGOGICAL EXPERIMENTAL OF THE
ORGANIZATION OF THE CLINICAL PRACTICE FOR NURSING
STUDENTS TO DEVELOP REFLECTIVE COMPETENCE
5.1. Organizing the padagogical experimental

Table 5.1. Students and Lectures in Experimental

Group Quality Percentage
Third year 65 57,5%
Students
Foth year 48 42.5%
Graduated 6 55%
Lectures
Under graduated 5 45%

The process of organizing a clinical practice of 2 activities "Placing posture
in anesthesia and surgery" and the activity "Welcoming and preparing patients
before local anesthesia — general anesthesia™ was implemented in developing
reflective competence. For nursing anesthetist students was implemented in 3
phases: preparation (pre-experimental), implementation stage (experimental)
and evaluation stage (post-experiment) (figure 5.1)

. Experimental Post-experimental
Pre-experimental
Lectures Lectures
evaluate evaluate
Inside the clinic Qutside the clinic .

Activity "Placing
posture in anesthesia
and surgery”

‘Writing clinical diary

(structured.

Evaluate
Reflective
competence —
second time

£ to the scenario )

Evaluate
Reflective
competence —
first time

Discussion
Lecturers/students

Activity "Welcoming
and preparing patients
before local anesthesia
— general anesthesia"

Writing studying diary
(structured according to the scenario

Students
Self-evaluate

Students
Self-evaluate

Figure 5.1. Diagram for Pedagogical Experimental of the organization of the
clinical practice for nursing students to develop reflective competence

5.2. Experimental results
5.2.1. Reflective competence in students
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Ability to rethink
knowledge and skill

[ | pre-experimental

I
'... i

Ability to rethink

attitude

post-experimental

Ability to rethink
decission

pr—

reflection competence

different interval

Figure 5.1. Chart for comparing the changing range about reflective

competence between pre-experimental and post-experimental

The results claimed that reorganizing clinical practice to develop
reflective competence improved nursing students' reflective competence with
99% confidence.
Table 5.2. Mean about the criteria of reflective competence between pre-
experimental and post-experimental

Pre- Post-
Order Criteria experimental experimental t df. Sig
Mean SD Mean SD
Ability to rethink 0,6
1 knowledge and skill 3,25 4 4,07 0,80 -8,67 112 .000
o | Avilitytorethink 305 | %8| 400 | 067 | -1118| 112 | .000
attitude 1
3 Ability to rethink 3,05 051 395 | o065| -1087 | 112 | .000
the decisions 8
Reflective 3,12 051 401 | o067 | -11,15 | 112 | .000
competence 1

The result stated that reorganizing clinical practice to develop reflective
competence improved 15 criteria of the reflective competence with 99%
confidence.

Table 5.3. Mean of the criteria in reflective competence based on the lecture’s

evaluation
Order Contents Mean SD Rank
Ability to rethink knowledge and
1 skill 3,66 0,59 3
2 Ability to rethink attitude 3,76 0,60 1
3 Ability to rethink the decisions 3,69 0,59 2
Reflective competence 3,70 0,55
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5.2.2. Achievement of criteria in the reflective competence
Table 5.4. Mean of criteria in the reflective competence

Criteria of reflective Student Lecture :
Order t df. | Sig
competence Mean | SD | Mean | SD
y | Decribethe activitieswhich | 397 | gg3 | 358 | 061 | 4,04 | 112 | .000
practiced in clinic
Determine the
2 knowledge/skills which need 406 | 085 | 3,64 | 0,72 | 4,04 | 112 | .000
to change
3 Llstthecontentsforc_hangmg 419 0.8 376 | 063 | 461 | 112 | .000
the knowledge and skills
Determine the patient’s
4 emotions while nursing 415 | 0,71 | 3,89 | 0,59 | 3,02 | 112 | .003
student practice
5 | Explain the reasons for the 403 | 081 | 393 | 065 | 1,07 | 112 | .285
patient’s emotions
g | Sivesomesolutions for 403 | 076 | 375 | 074|281 | 112 | .006
improve the patient’s emotion.
Analyze the advantage and
! disadvatage of each solution 381 10711 375 1068065 112 .50
Determine consequence for the
8 patient’s negative emotions. 397 10841 358 1079357 112 1 .001
List somes activities to
9 improve the patient’s negative 408 | 081 | 3,72 | 0,73 | 3,47 | 112 | .001
emotion.
Build up the planning to
10 improve the patient’s negative 39 | 085 | 366 | 085|264 | 112 | .010
emotion.
11 | Decribetheadvatageand 1,45 | gga | 370 | 082 | 261 | 112 | .006
disadvatage in clinical practice
Present the solution for
12 disadvatage in the previous 404 | 084 | 3,74 | 0,70 | 2,80 | 112 | .006
experience.
13 | Comparethesolutionsamong | 5 o5 | 75 | 353 | 070 | 3,29 | 112 | .001
the different situations
Analyze and explain the
14 reasons for self-adjustment in 385 | 0,77 | 3,69 | 0,72 | 1,67 | 112 | .098
making new decisions.
15 | Givesomechangedactivities | 547 | 069 | 376 | 0,64 | 231 | 112 | 023
to make new decisions

Through the results of comparing the results of over-assessment, the
performance level of student’s reflective competence self-assessed and lecturers
evaluated through the student's papers. The results showed that lecturers rated
the performance level of the reflective competency criteria lower than students
who self-rated.
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5.2.3. The student’s feeling in post-experimental

Ability to rethink the knowledge and skill: Post-experimental students
said that the clinical practice process is an activity that helps to adjust their own
knowledge, “For the needle insertion technique, previously known knowledge is
the angle of the needle and the patient's skin at an angle of 30- 45°, but in fact,
there are cases where the angle is only 15-20° because not everyone's skin is
the same, identifying the patient's skin as thick or thin for the most accurate
needle injection”. Clinical internship also helps nursing students have an
analysis of clinical activities based on theoretical knowledge to realize what
knowledge is needed for themselves. Students stated that: “some techniques
such as intravenous administration, staff at the hospital do not wear gloves or
use a syringe instead of throwing it away, leave it there to withdraw the booster
or use it for other cases to save time and money. However, the risk of infection
increases because if you do not wear gloves when a needle is inserted into your
hand, or during an intravenous injection, if the health worker does not block
the tip of the needle well, bleeding will stick to your hand. As for the reuse of
the syringe increases the patient's risk of infection”. Even in some student
assessments, students also make recommendations to improve the effectiveness
of care and technology implementation on patients “in an emergency, speed is
necessary, so the nursing anesthesia nurse can skip several steps if it doesn't
affect the patient, the resuscitation anesthesia nurse or the operating team”.

Abiliy to rethink the attitude: After the experiment, the patient's
emotional concern is derived from the positive attitude of the nursing student,
which is reflected in the student's view in many ways: the consequences of not
paying attention. patient's feelings "if students do something that causes the
patient to bring negative feelings to us, the patient will not cooperate, this not
only one knows but also spreads around at a terrible speed" "As a result, no
one allows students to do so we can't learn anything. On the contrary, if
students do well, then "good reputation”, everyone agrees students do, then
students will learn many things ", assessing the emotional needs of the patient"
If the patient has feeling uncomfortable, unpleasant and uncooperative, the
medical staff (in this case, the interns) will be stressed, increasing the risk of
unsuccessful implementation of the technique” and give specific steps to
improve the patient's emotions according to the needs of the patient “How to
improve the patient's emotions: explain the patient's questions, follow the
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correct procedures, perform safely, reassure and empathize with the patient
"or" Because the patient is comfortable, we can cooperate with us to implement
better technology. To improve the patient's feelings when performing
technology on the patient, we need to communicate with the patient: motivating,
comforting, and helping the patient to answer questions, the patient will feel
less more fear”.

Ability to rethink the decisions: After the experiment, students have
better self-adjustment to help students make better decisions in similar
situations. Students identify themselves to have to revise theory to improve
efficiency while performing the procedure in a similar situation “I find myself
needing to repeat physiological anatomy to be able to determine the cap when
insertion. endotracheal intubation "or review theory to make patients drug
faster "I need to review the dosage, indications of anesthetic on the patient” or
students need to retrain their skills to performing better, "I need to improve
more technigue of sucking sputum because it is still awkward". Students also
improve their own knowledge if there are situations such as "When using
Propofol intravenous anesthetic for a patient, 1 can mix with lidocaine or
lidocaine before injecting Propofol so that the patient does not suffer. pain or
sharpness at the injection hand" or "When the mask lifts the patient's jaw,
adjust the most appropriate mask handle, and make sure that the air does not
escape, helping the patient breathe better, as well as not pressurized. the
patient's nose is too flat”. This helps students apply their learned knowledge
better to overcome their own shortcomings, making the next practice process
better.
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CONCLUSION - RECOMMENDATION

Conclusion

The thesis built up the theoretical framework of reflective competence and
gave the methodology to develop reflective competence for nursing students.
The thesis also proposes that it was necessary to reorganize the clinical practice
to develop the nursing student’s reflective competence by scenario-based the
clinical diary and learning diary. Accordingly, instead of the usual clinical
practice, students were organized both the clinical practice activity and the
diary writing activity. In addition, the writing activity designed with the goals
to help students reevaluate the clinical activities more and more.

Recommendation

Educational Managers: The training program should be supplied the content
related to the development of learners' internal competencies. Lecturers should
be encouraged to promote creativity to lead learners to practice more
independence, creativity, and responsibility during clinical practice.
Lecturers: Lecturers should actively establish an example to apply and develop
reflective competence by rethinking. Lecturers should also give students the
opportunity to rethink the knowledge they have learned, the actions they have
taken and what they did. As a result, learner will do better in their future career
activities.
Students: Students, especially in nursing students, should be change thoughts
and actions that "Going to university was not to absorb knowledge from the
professors, but it was need to be creative in their professional”. Students need to
have rethinking for their actions, rethinking the results of their decisions,
assessing their own knowledge, and listening to judgments from others before
starting implement in the real situation, the caring technique on patients.
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